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The DfE assessment resources provide a suggested way of working when assessing children with SEND in the early years. You can also incorporate this into supporting children who are working at early education and accessing a pre or semi formal curriculum. 


The Assessment Tools - Guidance 
There are four assessment tools that reflect the four broad areas of need, with a focus on the core skills children with SEND may gain in each area. You can use them at any stage of supporting a child, and they are designed to be used individually or together based on the needs of a child.
The tools may be used in the following way:
1. An area of need is recognised through observation and discussed with the key workers, parents and or carers. 
2. The appropriate broad area(s) of need is selected from the assessment tools. (see Appendix 1,2,34)
3. You use the tool with the key worker and family to find out what the child can do in the area of need.
4. You discuss the child’s strengths and strategies that might be needed to support them. You can use the Early Years Resource Pack to support this discussion  https://www.barnetlocaloffer.org.uk/pages/senco-zone/early-years
5. You use the assessment tool to outline the initial targets for the child. Using specific, measurable, achievable, relevant and time-bound (SMART) targets you can help a child to make progress towards the assessment statements within the tool.
6. You may want to produce a Support Plan which will identify long-term goals and record key strategies you may use to support the child. You implement the strategies discussed in practice, noting their impact on the child and how the child engages with your planned support. (see appendix 5) Download Support Plan
7. By the end of the term, or appropriate period, you review the impact of the strategies with the parents and or carers, complete a development monitoring review to determine developmental progress and set out new appropriate targets. You will record progress against the assessment tool.  

How to Complete 
Completing the assessment tool is quick and simple. 
Each statement is broken down into three levels:
· Emerging – the child is showing some interest or awareness of this skill.
· Supported – the child can achieve this skill with support/scaffolding from another (adult or child).
· Independently –   The child will, for the majority of time, achieve this skill on their own without additional support from an adult or child. However, opportunities will be created for the child to self-scaffold to demonstrate that this skill can be generalised

By reading the statements, you can make a judgement as to whether you feel the child is not yet showing awareness of this skill, and so leave it unmarked, or determine whether they are emerging (E), supported (S) or independent (I). You can then mark the coordinating letter however you wish (circle, highlight, tick, etc.).
Every time you complete an additional review, you should mark (emerging (E), supported (S) or independent (I)) in the appropriate term’s box, to evidence where you feel the child is at that point. We recognise that some children may regress with their development on occasion, and this should also be marked, and appropriate next steps and intervention should be carried out.
The assessment tools promote a positive view of the child by working towards a series of “I can” statements. These are further divided into three sub sections (E/S/I), which allow you to see if there are particular areas of development that may need deeper focus. 
The statements are organised like building blocks, with the likelihood that the lower blocks, on the assessment statement page, are achieved before the higher blocks. However, some children will not progress in this way, and you should not be concerned if you are observing that the higher blocks have been achieved before the lower blocks. It is important to consider what is being achieved, by the child, for the majority of the time.
You will see in appendix 6 some specifications for each of the assessment statements. This will help you with your discussion and decision making for each area. 
Using the framework tool - Progress Monitoring sheet - to monitor child progress
Monitoring how children progress with their learning helps you see where to focus your support. This can be simply monitored by recording the total number of emerging, supported or independent statements a child is achieving. For example, where a child is emerging in a statement this would be recorded as 1, supported would be 2 and independent would be 3, you can add these together to see how much of the assessment tool they are covering with each review, monitoring their progress. Please note, if a child is not yet emerging, this would be recorded as a no score.
You can monitor a child’s progress through the change in the number of statements a child is covering within the assessment tool each term. This should be used alongside the progress described within the support plan review and your ongoing teaching and learning discussions. Please be mindful of the situation that you are assessing the child in. 
The Progress Monitoring sheet also encourages the Well Being and Engagement scale rating of the child at each additional review. More information on both scales can be found below.
Well Being and Engagement Progress 
The Leuven scale is a 5-point scale that allows us to measure a child’s emotional well-being and involvement. The idea of emotional well-being and involvement is particularly important because it safeguards a child’s emotional development whilst encouraging engagement for the learning. Emotional well-being is particularly important for children. If children feel confident in their surroundings, they are more likely to learn productively and develop in a healthy way. 
There are 5 points to the Leuven scale for emotional well-being, with the first being used for an extremely low state of emotional well-being and point five being used as the optimum emotional well-being a child can experience. The scale includes some characteristics to help identify which section of the scale a child may be at, and the scale runs as follows: 
The Well Being Scale: The scale goes from 1 (low wellbeing) to 5 (high level of wellbeing)
	Level
	Descriptions

	Level 1
	Well-being is very low. None of the signs of well-being are shown. No interest is shown in interacting with others or in playing. Eyes are dull. Little energy is shown. A child might look withdrawn and becomes anxious quite easily.

	Level 2
	About half of the time, signs of emotional discomfort might be displayed. There is a lack of trust. A child may be watchful or cling to one person. A child whose well-being is low cannot sustain enjoyment, worries about what other children have and may enjoy hurting others.

	Level 3
	Expresses their feelings most of the time. Occasionally, a child may get anxious, seek reassurance or seem uncertain. They may show distress at transition times, for example, moving into group time from free play time.

	Level 4
	Generally able to communicate and express their feelings. A child whose well-being is high feels comfortable enough to ask for what they want and to choose what they want to do confidently. They rarely show signs of discomfort.

	Level 5
	An extremely high level of well-being and behaves like “a fish in water”. The nursery is “their place” and they radiate vitality, relaxed


(Adapted from Laevers 1997 p36-37 and AcE Project, 2001)	
[bookmark: _Int_21RVF1YK]The Leuven scale levels of involvement aims to measure a child’s engagement in a particular task. Although it tends to run together with their emotional well-being, as a more engaged child tends to be a happier child and vice versa, the two scales can be used independently of one another.
The Leuven scale’s levels of involvement also runs from 1 to 5 and follows the same pattern as the emotional well-being scale.
 To use the Leuven scale’s level of engagement practically, it is useful to note down what tasks or activities a child is engaging with most.
This will help identify an area of interest, and help identify the best resources (for example, the most engaging toys, textures, or environments) for that child.
When a child is fully engaged in an activity it is a great opportunity to introduce new or less engaging resource, as they will be more receptive to trying and learning new things if they are related to their preferred activity.
When a child is engaged to a high level, they tend to also experience high levels of emotional well-being, as they are being challenged but are still comfortable enough to feel fully engaged. 



The Involvement Scale: The scale goes from 1 (uninvolved) to 5 (totally absorbed) 
	Level
	Description 

	Level 1
	Uninvolved Completely uninvolved. Sometimes young children walk away, stare into space or do not interact with the people or play materials

	Level 2
	Only involved for brief periods. They may be wandering around aimlessly. Sometimes they do things that do not challenge them, so they are not learning anything new

	Level 3
	Involved some of the time but what they are doing is not very important to them. If you ask them to do something different, they will easily switch to a different activity

	Level 4
	Involved in something they have chosen, which is important to them. They are not easily distracted yet there are moments when they need a parent’s or worker’s interest to help keep them involved. (A child can be involved by watching or thinking intently - the eyes show brightness, and the body language demonstrates their involvement)

	Level 5
	Totally absorbed Deeply involved. They know what they want or need to do. They can choose, continue to be absorbed for long periods and show most of the signs of involvement


[bookmark: _heading=h.gjdgxs]Using the Leuven scales is a way of measuring a child’s progress however as the child may be at different points at different times you will want to consider an average across the week. Scoring should happen as a reflection on the children's learning journey across the week.  For the purposes of the assessment tool, you can then record that week’s average scale. 
Specifications 
These are statements that specify what E, I, S may look like. We have provided some examples describing Emerging, Supported, Independent for key some key statements. Please do continue to have dialogues with your team about what this will look like in your setting. 




Appendix 1a: Assessment Statements: Cognition and learning
My name is:		My key person is:	
My date of birth is:		My communication method is:	 
	Play skills
	Exploratory skills
	Problem solving

	I can co-operate with a familiar person when playing, for example rolling a ball back and forth
	I can focus on an activity of my own choosing for up to 2 minutes
	I show awareness of routines through reaction to visual and audio stimuli
	I can use a visual routine to support my understanding of the day
	I can search for hidden objects
	I can adjust my approach to achieve my desired outcome

	[bookmark: _Hlk183549271]A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I can copy the actions of others
	I link ideas during play such as putting a teddy in a car and pushing it along
	I can remember where preferred objects are and seek these out
	I can transition to a new task using a visual or audio prompt
	I can balance objects on top of each other
	I show awareness of counting objects during play

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	  S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I explore new objects with interest
	I can play with items in different ways
	I can look for objects placed near or around me
	I can re-enact or imitate everyday routines during play
	I try to complete tasks independently, using trial and error
	I can group or organise objects in a way which is meaningful to me

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I recognise familiar objects and the joy they bring
	I repeat actions demonstrating cause and effect
	I use my different senses to explore new objects and environments
	I correctly understand the use of objects, such as putting a phone to my ear
	I can notice change as I interact with my environment
	I demonstrate pride in my accomplishments

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	 S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	Total 
	
	
	
	
	



E    Emerging (1 mark)   S   Supported (2 marks)    I    Independent (3 marks)
[image: DfE publish updated guidance on the PE and Sport Premium | North ...]	[image: A young woman and several children play on the floor. Several of them have their hands on a squishy ball]	[image: BELS logo]

Appendix 1b: Progress & Monitoring: Cognition and learning
My name is:		My key person is:	
My date of birth is:		My communication method is:	  
	
	Date
	Who by
	Score
	Wellbeing scale
	Involvement scale
	Comments

	Start point
	
	
	
/ 72
	
	
	

	Review 1
	
	
	
/ 72
	
	
	

	Review 2
	
	
	
/ 72
	
	
	

	Review 3
	
	
	
/ 72
	
	
	

	Review 4
	
	
	
/ 72
	
	
	

	Review 5
	
	
	
/ 72
	
	
	





Appendix 2a: Assessment Statements: Communication & Interaction
My name is:		My key person is:	
My date of birth is:		My communication method is:	 
	Interaction
	Expressive Communication
	Receptive communication

	I show excitement during one-to-one turn taking games
	I respond to interactions initiated by others
	I can use my method of communication to demonstrate a need or want
	I commentate on things I see around me verbally or by using gestures or signs
	I can join in with familiar rhymes, songs or books using my method of communication
	I can focus on a directed activity for up to 1 minute

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I seek interaction through movements or vocalisations
	I can request more during a highly motivating activity
	I can communicate my choice between two options
	I can combine two or three words when communicating, this may include signs or symbols
	I can follow a simple instruction involving my method of communication
	I can follow an instruction involving two parts

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I demonstrate distress when left alone
	I can complete a back-and-forth interaction using my method of communication
	I can make some non-speech sounds
	I am learning new words or visuals or signs regularly
	I attempt to copy actions or sounds in familiar rhymes, songs or books
	I can look between two objects when shown them (recognises two objects are present)

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I react in anticipation of familiar play or interactions
	I can imitate the communication of others
	I can attract attention to express a want or dislike
	I can request support or communicate my need for help safely
	I respond to sounds made near me
	I can wait for "Go during ready, steady, go games

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	  S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I



E    Emerging (1 mark)   S   Supported (2 marks)    I    Independent (3 marks)

Appendix 2b: Progress & Monitoring: Communication & Interaction
My name is:		My key person is:	
My date of birth is:		My communication method is:	  
	
	Date
	Who by
	Score
	Wellbeing scale
	Involvement scale
	Comments

	Start point
	
	
	
/ 72
	
	
	

	Review 1
	
	
	
/ 72
	
	
	

	Review 2
	
	
	
/ 72
	
	
	

	Review 3
	
	
	
/ 72
	
	
	

	Review 4
	
	
	
/ 72
	
	
	

	Review 5
	
	
	
/ 72
	
	
	





Appendix 3a: Assessment Statements: Sensory & Physical
My name is:		My key person is:	
My date of birth is:		My communication method is:	 
	Mobility
	Life Skills
	Sensory

	I can crawl, shuffle or roll from one place to another
	I can move in a variety of ways on two feet, with or without a support aid
	I can drink from an open top cup without support
	I can navigate fastenings when dressing myself, such as zips, buttons and clips
	I will engage with new textures with interest
	I can adjust my environment to meet my sensory needs e.g. switching off lights, using ear defenders, removing uncomfortable clothing

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I can move my arms or legs across my body, crossing my midline
	I can move around a room by cruising or using an adult for support
	I can feed myself with some success using hands or cutlery
	I co-operate with dressing
	I repeat actions which achieve a familiar outcome
	I can express discomfort towards a sensory experience

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	  S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I can grasp objects within my reach
	I can put weight through my feet, this may be using an appropriate support aid
	I try new foods during mealtimes
	I can sleep for periods of two hours or longer
	I respond positively to games involving physical touch or movement
	I can respond in different ways to different sensory opportunities

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I can move parts of my body in response to stimuli
	I can sit using an appropriate support
	I can open my mouth for feeding or drinking
	I can brush my gums or teeth appropriately
	I can close my fist around given objects
	I am interested in exploring new experiences

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I



E    Emerging (1 mark)   S   Supported (2 marks)    I    Independent (3 marks)

Appendix 3b: Progress & Monitoring: Sensory & Physical
My name is:		My key person is:	
My date of birth is:		My communication method is:	  
	
	Date
	Who by
	Score
	Wellbeing scale
	Involvement scale
	Comments

	Start point
	
	
	
/ 72
	
	
	

	Review 1
	
	
	
/ 72
	
	
	

	Review 2
	
	
	
/ 72
	
	
	

	Review 3
	
	
	
/ 72
	
	
	

	Review 4
	
	
	
/ 72
	
	
	

	Review 5
	
	
	
/ 72
	
	
	





Appendix 4a: Assessment Statements: Social & Emotional
My name is:		My key person is:	
My date of birth is:		My communication method is:	 
	Social Skills
	Regulation
	Awareness of Self

	I recognise when others are engaging with the same experience as me
	I can initiate an interaction with other children
	I can recognise strategies which support my emotional regulation
	I can use strategies to wait my turn with peers
	I can play contently on my own
	I can wear personalised aids and equipment that support me to access the environment

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I can initiate interaction with a familiar adult
	I am comfortable engaging in a group of more than 2
	I seek comfort when emotionally dysregulated
	I can recognise some consistent boundaries
	I can show preference for people or tasks
	I can label some of my own emotions verbally or by using signs or visuals

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I look in the direction of the person or object I am interacting with (not necessarily making eye contact)
	I can play alongside others or allow others in my space
	I demonstrate my emotions through my behaviour and actions
	I can wait my turn with a familiar adult
	I can copy the facial expressions of others
	I can recognise when an adult is sharing language about emotions with me

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	I show awareness of familiar people
	I can approach an activity where others are already playing
	I react to the emotions of those around me
	I can be encouraged to change activities using a now and next approach
	I show enjoyment when looking in a mirror
	I demonstrate a want to do things independently

	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I
	A:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I

	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I
	S:  E   S   I



E    Emerging (1 mark)   S   Supported (2 marks)    I    Independent (3 marks)


Appendix 4b: Progress & Monitoring: Social & Emotional
My name is:		My key person is:	
My date of birth is:		My communication method is:	  
	
	Date
	Who by
	Score
	Wellbeing scale
	Involvement scale
	Comments

	Start point
	
	
	
/ 72
	
	
	

	Review 1
	
	
	
/ 72
	
	
	

	Review 2
	
	
	
/ 72
	
	
	

	Review 3
	
	
	
/ 72
	
	
	

	Review 4
	
	
	
/ 72
	
	
	

	Review 5
	
	
	
/ 72
	
	
	



Specifications: Communication & Interaction 
Interaction 
I show excitement during one-to-one turn taking games
Emerging
I will take my turn in a highly motivating turn taking activity with a familiar adult. E.g. I will roll the ball back to the adult if the ball is rolled to me. Noticing the ball, and showing excitement I am not yet waiting for it to be my turn again
Supported
I will show excitement through my method of communication and my facial expression. Taking 2 turns with some support and reminders to wait for my turn.
Independent
I will independently wait for my turn, and take turns with a peer or adult, showing full engagement and enthusiasm through my words and actions, or usual communication methods

Expressive communication
I can use my method of communication to demonstrate a need or want.
Emerging
With support, and guidance from a peer or adult can demonstrate a need or want. e.g. taking the hand of an adult and placing it on the object the child requires, after being asked ‘show me’
Supported
I can independently use my method of communication to get my needs met – such as ask for a snack, water or the toilet. These are things I need every day, and I now know these. I am not yet able to demonstrate a want.
Independent
I can independently have my needs met through my method of communication e.g. verbal, visual, AAC. I can also demonstrate using these methods when I want something. e.g. I can use the core board to say ‘I want snack’.


Receptive Communication
I can join in with familiar rhymes, songs or books using my method of communication
Emerging
I am on occasion using some spontaneous language, or use of my method of communication to join in with familiar rhymes, songs or books, but this is not yet consistent.
Supported
With adult prompting me using visual or verbal clues, I will, on occasion, join in with familiar rhymes, songs or books using my method of communication. I do not join for the whole of the song, just part of it
Independent
I actively engage, joining in with my method of communication for familiar rhymes, songs and books, e.g. I sing the repetitive phrases when we are reading ‘we’re going on a bear hunt’ independently


Specifications: Cognition and Learning 
Play Skills
I explore new objects with interest
Emerging
I approach (get close to) and direct my eye gaze at new objects.
Supported
I use my senses to explore new objects or hold them in my hand.  I might copy a play action with the object when modelled by an adult and show enjoyment through facial expression and/or gesture and/or vocalisations.
Independent
I explore objects using my senses appropriately.  I copy a play action with the object and extend or add a new action.  I show enjoyment and cooperation with the adult.

Exploratory Skills
I correctly understand the use of objects, such as putting a phone to my ear.
Emerging
I will manipulate objects without clear meaning. (e.g. mouthing, dropping, banging)
Supported
I manipulate objects and show awareness (through action) of how the object can be used.  I copy an action when modelled by an adult/child.
Independent
I imitate my experiences using objects and begin to show a play sequence involving the object.

Problem Solving
I show awareness of counting objects during play
Emerging
I shift my eye-gaze to objects and might reach for them. I am imprecise about pointing e.g. waving my hands/fingers in the general direction of objects.
Supported
I manipulate items individually and begin to place objects in a separate group or collection of my choosing.
Independent
I touch or move items showing a basic understanding of one-two-one correspondence (e.g. placing one pom-pom in each space in an ice cube tray).  I might make repetitive vocalisations/signs or actions (e.g. lift my fingers one at a time).



Specifications: Sensory and Physical 
Mobility
I can crawl, shuffle or roll from one place to another
Emerging
Child is attempting to physically move in these ways by lying on tummy and wriggling ‘air swimming’. Rocking on all fours sitting back on bottom lurching forward and backwards. Lying on tummy attempting to roll onto one side or the other not yet getting onto their side.
Supported
Adult support needed to weight bear so that the child can move their limbs in a crawling motion. Adult support needed to roll or to take arm out from under body when rolled onto side.
Independent
No adult support needed to roll, shuffle or crawl

Life Skills
I can drink from an open top cup without support
Emerging
Child can drink independently from a lidded cup with handles.
Supported
Child can drink from an open cup with handles with some spillage.
Independent
Child can drink from an open cup with none or minimal (age appropriate) spillage.

Sensory
I will engage with new textures with interest
Emerging
Child may respond to new textures by turning or moving away, pushing them away or swiping them off the table or tray. Or they may show fleeting interest.

Supported
With adult support to help keep the child focused, they will touch, pull, push, prod, stroke, observe and experiment with different new textures copying the adult. This maybe with foods or with other materials.
Independent
Child fully explores a range of materials and textures purposefully for a sustained period of time without adult support



Specifications: Social and Emotional
I can initiate interactions with a familiar adult
Emerging
I can make an expression of emotion and allow a familiar adult to respond. This may be crying, squealing with excitement, concentration vocalisations or physical exertions etc. I will be aware of the adult’s response but may not overtly continue the interaction
Supported
I can seek out a familiar adult, entering their surroundings and be aware of their presence. I will follow adult bids for interaction responding through taking a hand, choosing a symbol, using body language (eye contact / smiles), bringing an object, pointing or making intentional vocalisations.
Independent
Most of the time, I can approach an adult unprompted to interact through taking a hand, showing a symbol, using body language (eye contact / smiles), bringing an object, pointing or making intentional vocalisations.

I can wait my turn with a familiar adult
Emerging
I can choose resources freely, putting them down when finished and be unaffected when others use them. I may still wish to return to a resource I have previously played with and be upset if it is now unavailable.
Supported
I can follow an adult’s direction with a resource; waiting, taking a turn and passing it on trusting that I will get another turn. I may still get frustrated when waiting for others but can sit with the difficult feelings that arise. I may need visuals, Makaton signing, and repeated verbal reminders for “my turn”, “your turn”, “waiting” etc.
Independent
At times I can watch a familiar adult use a resource and wait for a short duration without getting upset or taking the resource from them, before having my turn and passing the resource back. There may be times I still find this tricky and will get upset but I understand the needs of others even if I find it hard to adapt my choices.
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I can label some of my own emotions verbally or by using signs or visuals
Emerging
I can recognise simple emotions of myself or others and with focused adult support by being able to correctly identify these verbally, by using Makaton signs or visuals when given a choice of two contrasting emotions. I may show interest in the visuals, Makaton signs, emotion displays, mirrors or the emotions of characters in books.
Supported
I can begin to show greater interest / engagement with the emotions of others. I may notice or label the emotions of others who are familiar to me through play or adapt my behaviour such as reenacting consoling a baby who is crying or pass a friend a tissue when upset. I may point to characters in a story and label their emotions. I may still not have a solid understanding of cause and effect, so I may not link the child crying because they dropped an ice-cream.
Independent
At times I can accurately name my own emotions using signs, visuals or verbally. This may be in a bid to seek a response from others, when asked by others or part of daily routine check-ins. I may still find it difficult when in a heightened state.

Appendix 5: SEN Support Plan
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